FITRAH
Junnal Studi Pendidibian

Inter nalization of Multicultural Values Through Islamic Religious
Education in Secondary School Students

Suwar no Djodding *, ST. Wardah Hanafie Dos 2

12University of Muhammadiyah Parepare, Indonesia
*Corresponding Author : suwarnodjodding09@admin.sd.belaar.id

Reviewed: Accepted : Published :
January 07, 2026 April 22, 2026 June 25, 2026 June 28, 2026
DOI https://doi.org/10.47625/fitrah.v17i1.1241
ABSTRACT

This study examines the internalization of multicultural values through the learning of Islamic
Religious Education (PAIl) in secondary school students with a descriptive qualitative
approach. Data were collected through interviews, observations, and documentation in several
public and vocationa high schools in Indonesia. The results of the study show that PAI plays
a strategic role as a pedagogical instrument in forming attitudes of tolerance, mutual respect,
and inclusivity of students when implemented contextually and dialogically. The novelty of
this research lies in the affirmation that the effectiveness of internalizing multicultural values
is not only determined by the teaching material, but also by the ideological awareness of
teachers, school policy support, and the integration of curricular and extracurricular activities.
These findings strengthen PAI's position as a vehicle for strengthening religiosity with a
humanitarian perspective in the midst of the reality of amulticultural society. Theimplications
of this study reinforce the urgency of integrating multicultural values in PAIl learning as a
strategy to increase social harmony in diverse school environments.

Keywords:. Internalization of multicultural values, Islamic Religious Education, secondary
school, tolerance, inclusivity.

INTRODUCTION

Education in Indonesiatakes place in amulticultural society—diversereligions, cultures,
and ethnicities. Secondary school as a level of formal education plays an important role in
ingtilling inclusive socia values. Islamic Religious Education (PALl), in addition to conveying
religious knowledge, has the potential to be a vehicle for internalizing the value of tolerance
and mutual respect between students.!

However, there is still a phenomenon of intolerance that shows a lack of a deep
understanding of multicultural values in the formal education process.? Given the importance
of the function of PAI in the formation of students' character, this study attempts to outline the
process of internalizing multicultural values through PAI learning in secondary school.

Indonesia is a nation with social complexity characterized by interrelated religious,
ethnic, cultural, linguistic, and social background diversity. This multicultural reality not only
represents the richness of national identity, but also presents structural challenges in
maintaining social cohesion, especially through forma education pathways. In this context,
schools play a strategic role as a space for socializing values that determine the direction of
shaping students' attitudes and characters. Therefore, education cannot be reduced solely as a
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process of knowledge transfer, but must be positioned as a strategi c instrument for internalizing
socia values that uphold tolerance, justice, and respect for differences as the foundation of
harmonious social life.®

In this discussion, Islamic Religious Education (PAI) has avery important position. PAI
not only serves to form students who are ritualy obedient, but also serves to build social
awareness, humanitarian ethics, and inclusive attitudes. Islamic values such as tasamuh
(tolerance), ta'awun (cooperation), ‘adl (justice), and ukhuwah insaniyah (brotherhood of
humanity) are actualy in line with the principles of multicultural education.*However, in
practice, PAIl learning in secondary school is still often oriented towards cognitive and
normativesaspects, so it has not fully touched the affective and social dimensions of students
optimally.

Along with increasingly complex socia dynamics, various phenomena of intolerance,
stereotypes, and exclusivism are still found in the educational environment. Some studies show
that low multicultural understanding among learners has the potential to trigger discriminatory
attitudes and social conflicts, both verbally and symbolically.® This condition confirms that the
internalization of multicultural valuesin learning, especially through PAI subjects, isan urgent
need. Internalization is interpreted as a process of instilling values that do not stop at the
knowledge stage, but continue to habituate behaviors and attitudes in their daily lives.’

Multicultural value is a value that emphasizes respect for the diversity of cultures,
religions, and other social backgroundsin social interaction. In the context of PAI, these values
are rooted in Islamic teachings that encourage ukhuwah, tolerance, and a balance between
personal beliefs and respect for plurality.®

Multicultural education in general consists of internalization stages which include moral
knowing, moral feeling, and moral action.® Implementation in PAI learning involves the
integration of tolerance valuesin the curriculum and learning practices.'°

Multicultural education in PAI requires a dialogical, contextual, and reflective
pedagogical approach. PAI teachers are required to be able to relate teaching materials to the
diverse socia realities of students, so that religious values are not understood textually and
exclusively. Thisapproachisinline with the moderate |slamic paradigm that places differences
as sunnatullah and part of the dynamics of human life.* Thus, PAI can function as a strategic
instrument in building the character of students who are religious and tolerant.

At the secondary school level, students are in a phase of psychosocial development that
greatly determines the formation of socia identity and attitudes. The values instilled in this
phase tend to shape long-term mindsets and behaviors. Therefore, the process of internalizing
multicultural values through PAI in secondary school is very crucial. Learning that is
consciously designed to instill the value of inclusivity and respect for differences is believed
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to be abl elzto build a harmonious school climate and prevent the emergence of identity-based
conflicts.

A number of recent studies have shown that the success of internalizing multicultural
valuesin PAI is greatly influenced by learning strategies, teacher examples, and school policy
support.* However, there is still a gap between the ideal concept of multicultural education
and its implementation in the field. Many schools do not yet have systematic pedagogical
guidance in integrating multicultural values into PAI learning. In addition, teachers
competence in implementing a multicultural approach also still varies.'*

Departing from this presentation, this research has an urgency to comprehensively
examine the mechanism of internalizing multicultural values through the learning of Islamic
Religious Education in high school students. This study is expected not only to enrich
conceptual development in the realm of multicultural-based Islamic Religious Education, but
also to provide practical implications for teachers and education policy makers in formulating
and implementing inclusive, humanist, and contextual PAI learning in accordance with the
socia dynamics of Indonesian society.

RESEARCH METHOD

Thisresearch adopts a qualitative approach employing adescriptive research design. The
gualitative method is selected to facilitate an in-depth exploration of the processesinvolved in
the internalization of multicultural values through Islamic Religious Education (PAl) among
secondary school students, particularly with regard to their learning experiences, perceptions,
and educational practices within the school setting. This approach allows researchers to
explore the meaning behind socia actions and educational interactions that occur during the
learning process.®®

The research was carried out in several secondary schools that have diverse student
characteristics in terms of social and cultural backgrounds. The selection of the location was
carried out purposively with the consideration that the school hasimplemented PAI learningin
a multicultural environment. The research subjects include Islamic Religious Education
teachers, high school level students, and school |eadership elementsthat play aroleinlearning
policy. The determination of informantsis carried out using the purposive sampling technique,
which is to select informants who are considered to have knowledge and experience rel evant
to the focus of the research.®

Data collection was carried out through three main techniques, namely in-depth
interviews, observations, and documentation studies. The interviewswere conducted in asemi-
structured manner to obtain information related to learning strategies, teachers and students
understanding of multicultural values, and obstacles faced in their implementation.
Observations are carried out directly in the PAI learning process to observe the interaction
between teachers and students as well as the actualization of multicultural values in the
classroom. The documentation study is used to examine learning tools, such as Learning
Implementation Plans (RPP), syllabus, and relevant school policies.’

Data analysis was carried out simultaneously from the beginning of data collection until
the research was completed. The data analysis technique uses an interactive model which
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includes the stages of data reduction, data presentation, and conclusion or verification. At the
data reduction stage, the researcher sorts and focuses data that is relevant to the research
objective. Furthermore, the data is presented in the form of a descriptive narrative to facilitate
understanding the relationship between findings. The final stage is carried out by drawing
conclusions based on patterns and themes that emerge from the research data.'®

To enhance data credibility, this study employs triangulation as a validation strategy,
encompassi ng both source triangulation and methodol ogical triangul ation. Source triangul ation
is conducted by cross-examining information obtained from teachers, students, and school
administrators to identify consistency and variation in perspectives. Methodological
triangulation is applied by comparing data generated through interviews, classroom
observations, and document analysis. In addition, amember-checking processis undertaken by
discussing the research findings with selected informants to confirm the accuracy of
interpretations and strengthen the trustworthiness of the data.'® This study pays attention to the
ethical principles of qualitative research, including informed consent, identity confidentiality,
and responsible use of data. All informants will be explained about the purpose of the research
and their rights at the time of the research.?°

RESULT AND DISCUSSION

Strategy for Internalizing Multicultural Valuesin PAI

The results of the study show several strategies for internalizing multicultural values,
including: Integration of tolerance values in PAI learning materials, which combines religious
narratives with students' socio-cultural contexts.?! Curricular and extracurricular activities that
apply discussions, group work, and social activities as a vehicle for practicing multicultural
values.?? Teachers examples in practicing mutual respect and interfaith dialogue as a model
for students.?®

The results of the study show that the internalization of multicultural values through
Islamic Religious Education (PAI) in secondary schools is carried out through various
pedagogical strategies that are integrated into the formal learning process and school culture.
The strategy is not only oriented to the delivery of teaching materials, but also directed at the
formation of attitudes, behaviors, and social awareness of students in facing the reality of
diversity.

The first dominant strategy found was the integration of multicultural values in PAI
learning materials and content. PAI teachers consciously relate teaching materials to the
context of the plural social life of students, such asthe discussion of Qur'anic verses and hadiths
about tolerance, justice, and human brotherhood. The material is not delivered textually only,
but is contextualized with the phenomenon of religious and cultural diversity in the school
environment and society. This approach helps students understand that 1slamic teachings have
adirect relevance to multicultural social life.?*
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The second strategy isthe application of adialogical and participatory |earning approach.
PAI teachers encourage open discussions, questions and answers, and critical reflection related
to issues of difference and diversity. In the discussion, students are given the space to express
their views, experiences, and attitudes towards differences openly and respectfully with each
other. This dialogical approach has proven to be effective in fostering empathy and reducing
prejudice between students.?® PAI learning is no longer one-way, but rather a space for value
dialogue that brings together religious teachings with social reality.

The third strategy is the example of teachers as a model for internalizing multicultural
values. The findings of the study show that the attitude of PAI teachers in interacting with
students has a significant influence on the success of internalizing values. Teachers who show
afair, non-discriminatory, open to differences, and respect students' opinions become concrete
examples in the practice of multicultural values. This example reinforces the internalization
process because learners not only understand grades cognitively, but also witness their
implementation directly in daily interactions.?®

In addition, the internalization strategy is also carried out through the habituation of
multicultural values in school activities, both through intracurricular and extracurricular
activities. Religious activities, cross-background group work, and joint socia activities are
effective means of ingtilling the value of tolerance and cooperation. This habituation
encourages students to practice multicultural values in real terms, so that these values do not
stop at the conceptual level, but become part of social behavior.?’

From a theoretical perspective, these strategies are in line with the concept of
internalizing values which includes the stages of knowing, feeling, and acting. Students are not
only given knowledge about the importance of tolerance, but also built emotional awareness
and the opportunity to practice it in school life.?® This shows that PAI learning has great
potential as amulticultural educational vehicleif it is designed integratively and reflectively.

However, this study also found that the effectiveness of the strategy of internalizing
multicultural values is greatly influenced by teachers pedagogical competence and school
policy support. Teachers who have a limited understanding of multicultural education tend to
still use conventional approaches that are less dialogical. Therefore, strengthening teacher
capacity through multicultural pedagogica training is an important need so that the value
internalization strategy can run optimally.?

Thus, efforts to internalize multicultural values in Islamic Religious Education learning
at the secondary school level are not solely determined by the substance of the material taught,
but are also greatly influenced by pedagogica strategies, examples shown by teachers, and
school cultural climate that upholds the principle of inclusivity. This finding confirms that
Islamic Religious Education has a strategic position in shaping the character of students based
on the values of religiosity, being tolerant, and being able to interact harmoniously in the life
of apluralistic society.

Supporting and Inhibiting Factorsfor the Internalization of Multicultural Valuesin PAI

Based on the findings of the study, the internalization of multicultural values through
Islamic Religious Education (PAI) in secondary schools is influenced by various supporting
and inhibiting factors that are intertwined. Identification of these factors is important because
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it determines the effectiveness of the internalization strategies that have been designed and
implemented in learning.

The main supporting factor comes from the school's institutional commitment to
strengthening the values of tolerance and inclusivity. Schoolsthat have explicit policiesrelated
to strengthening religious moderation and respect for diversity tend to be more successful in
internalizing multicultural values. This policy isreflected in the school's visions and missions,
discipline, and student character development programs. A conducive school environment
creates a safe space for students to express their identity without fear of discrimination.*

The next supporting factor is the strategic role of PAI teachers as agents of internalizing
values. Teachers who have a moderate pedagogical and theological understanding are able to
package PAI material in a contextual and dialogica manner. The findings of the study show
that teachers who actively associate teaching materials with the multicultural social reality of
students can accelerate the process of internalizing tolerance values. This reinforces the
argument that teacher competenceis not only academic, but also ideological and ethical .3 This
is where the novelty of this research lies, which emphasizes that the success of internalizing
multicultural values in PALI is highly determined by the ideological awareness of teachers in
interpreting Islamic teachings in an inclusive manner.

In addition, the diversity of students backgrounds is actually a supporting factor when
managed pedagogically. Cross-cultural and religious socia interaction in the school
environment becomes a socia laboratory that alows students to learn directly about
differences. PAI learning that utilizes thisreality as alearning resource has proven to be more
effective than a normative approach alone.*

On the other hand, this study also found a number of inhibiting factors. One of the main
obstacles is the still dominant cognitive and textual oriented PAI learning approach. In some
cases, teachers tend to focus on achieving curriculum targets without developing the affective
and socia dimensions of students. This condition causes multicultura values to be understood
only as a concept, not as an attitude to life. 3

Another obstacle is the limitation of teacher training related to multicultural pedagogy
and religious moderation. Not al PAI teachers recelve adequate debriefing to manage
multicultural classesin areflective and dialogical manner. As aresult, some teachers still feel
hesitant to discuss sensitiveissuesrelated to religious and cultural differences.® Thesefindings
strengthen the urgency of developing policies to increase the capacity of PAI teachers based
on multicultural education.

Implications of I nternalization of Multicultural Valueson Students Tolerance Attitudes

The internalization of multicultural values through Islamic Religious Education has
significant implications for the formation of tolerance attitudes of students in secondary
schools. The results showed that students who were involved in multicultural value-based PAI
learning showed a change in more inclusive attitudes in interacting with peers from different
backgrounds.

Thefirst implication is seen in the increased attitude of mutual respect and acceptance of
differences. Students no longer view religious and cultural differences as athreat, but rather as
a social redlity that must be respected. This is reflected in daily interaction patterns, such as

30 Asrul Anan, Multicultural Islamic Religious Education (Y ogyakarta: Deepublish, 2023), 98-100.
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cross-background group work and more open communication.*® The internalization of
multicultural values through PAI acts as an ideological filter that prevents the growth of
exclusive and intolerant attitudes.

The second implication is the formation of students' reflective awareness of religious
teachings. Students begin to understand that religiosity is not only measured by ritua
obedience, but also by the ability to respect fellow humans. This realization shows the success
of PAI inintegrating the theological and socia dimensionsin abalanced manner.3® In terms of
novelty, this study emphasizes that multicultural PAl does not weaken the religious identity of
students, but rather strengthens religiosity with a humanitarian perspective.

The next implication is the development of the ability to resolve conflicts peacefully.
Students who are familiar with value dialogue in PAI learning tend to resolve differences of
opinion through deliberation and empathic communication. This attitude is an important social
capital in building a harmonious and democratic school culture.®”

Overal, the internalization of multicultural values in Islamic Religious Education has
direct implications for the formation of students' tolerant character. These findings contribute
novelty to the study of PAI, especialy by emphasizing that PAI is not only an instrument for
the transmission of religious values, but also a strategic means of building socia harmony in
Indonesia's multicultural society.

CONCLUSION

The internaization of multicultural values through Islamic Religious Education in
secondary schools has been proven to contribute to the formation of inclusive and tolerant
character of students. Best practices include integrating these values into formal teaching,
habituation through school activities, and positive role models of teachers. The practical
implication is the need for the development of school policies and teacher training in line with
the multicultural challengesin Indonesian society.

Based on the results of the research and discussion, it can be concluded that the
internalization of multicultural values through Islamic Religious Education in secondary
schools plays astrategic rolein shaping the attitude of tolerance and inclusivity of students. An
effectiveinternalization process does not only depend on the integration of multicultural values
in PAI teaching materials, but is also determined by dialogical learning approaches, teacher
examples, and support for school policies oriented towards religious moderation. The findings
of this study confirm the novelty that Islamic Religious Education, when understood and
applied contextually and humanistly, does not weaken the religious identity of students, but
rather strengthens religiosity that is humane and able to respond to the redlity of diversity
constructively. Therefore, strengthening the pedagogical competence of PAI teachers based on
multicultural education is an urgent need to ensure the sustainability of inclusive learning and
make areal contribution to social harmony in the school environment.
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